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1.0 Background to the evaluation  
 
An evaluation of the delivery and impact of the National Literacy Trust and Ravenscliffe 
Community Association contracts was undertaken. The projects sought to deliver activities 
in three of Bradford’s most disadvantaged areas: Keighley, Holme Wood and Ravenscliffe. 
The programmes aimed to engage and build the confidence and skills of parents to support 
learning. Activities undertaken as part of the programme sought to:   
 

 Engage parents in learning 
 Build knowledge and skills of parents and engaging schools 
 Provide peer support via parent champions 
 Improve pupil attendance  

 
The primary aim of the work undertaken as part of the Opportunity Area was to engage 
parents in learning and to build their knowledge and confidence. Longer term aims of this 
approach are to support improvements in children’s school attendance and attainment.  
 
To provide insight into whether the intended changes from the programme arose through 
activities of providers, three elements were included in the evaluation plan with differing 
data sources, outlined in Table 1, below.  
 
Evaluation focus  Types of data Data source  
Individual-level analysis of 
parent data  

o Determine attitudinal or 
skills and confidence 
changes in participating 
parents  

Gathered via proformas 
developed by the 
individual providers.  
 

o Determine changes in 
attendance and attainment 
(reading and writing) data 
for participating children  

Requested from schools by 
providers. 

Acceptability of activities 
delivered by providers 

o Explore the acceptability 
and engagement of project 
activities for participating 
children and adults 

 

Gathered via proformas 
developed by the 
individual providers.  
 

Experience of providers 
delivering the programme 

o Understand the experiences 
of providers in delivering 
the project 

 

Requested from and 
generated by providers.  
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2.0 Provider approaches  
 
The two providers, Ravenscliffe Community Association and National Literacy Trust, differed 
in their approach to delivering parental engagement activities, with an overview of their 
planned activities outlined below.  
 
2.1 Ravenscliffe Community Association delivery of programme 
activities  
 
The Parents as Partners in Learning Programme; The LOLLIPOP project, was delivered across 
two target areas in Bradford;  Thorpe Edge and Ravenscliffe Community Association. The 
aim of the LOLLIPOP project was to build parent confidence to be active learning partners 
with their child(ren), within the home, the community and their school. The project also 
sought to provide ongoing wraparound services to ensure a 24/7 support mechanism is in 
place to help raise educational standards, with an emphasis on improving literacy and 
oracy.  
 
Lollipop was delivered by 3 community partners; Ravenscliife Community Association (RCA), 
Eccleshill Adventure Playground (EAP), and Inspire Neighbourhoods (IN).  
 
Activities targeted both parents and children. The project intended to recruit 30 parent 
champions, identified by signposting from schools, through access to regular community 
activities, and through engagement with existing stakeholders. The role of recruited parent 
champions was to be the role model for less confident parents, engage in training, cascade 
learning, aid with the direct delivery of activities, be a face in school and in the community, 
commit time and energy and increase engagement with families.  
 
The expectations of outcomes for the parent champions was:  
 

 Increased confidence; increased uptake of training opportunities  
 Improved capability and employability via meaningful and rewarding training  
 Ability to motivate self and others to participate and deliver fun and exciting learning 

opportunities by mentoring up to 4 parents each  
 Evidence of personal development in respect of wellbeing and resilience for the 

future  
 Evidence of commitment to completion of agreed objectives 

  
Activities undertaken by Ravenscliffe Community Association also focused on work with 
schools and each partner organisation had established links with schools in their locality. 
Three schools were selected for the focus of work by Ravenscliffe Community Association:  

· Holybrook Primary, now part of the Exceed Academies Trust 
· Our Lady and St Brendan’s 
· Parkland Primary 

Specific activities were planned for individual year groups in partnership with each of the 
target schools. This included: 
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 Holybrook Primary: School leadership identified the year 5 cohort of children as 
requiring additional support. Ravenscliffe Community Association sought to identify 
pupils not meeting the expected national standards of attainment and undertaking 
work with them. This included supporting the cohort into year 6 and supporting 
transition into year 7.  

 Parkland Primary: Activities were conducted with the reception. Using data from the 
schools, child readiness at reception was assessed and repeated regularly through 
the year and into year 1.  

 Our Lady and St Brendan’s: The school suggested a focus on year 2 due to 80% of the 
pupils in the year group requiring support.  

 
2.2 National Literacy Trust delivery of programme activities 
 
Activities delivered by National Literacy Trust (NLT) took place in two areas of Bradford; 
Tong and Bowling, and Keighley. Within each of the two areas, six target schools were 
selected. In each of the schools, a programme of four sessions was planned to be delivered 
focusing on both families and children.  
 
Sessions with parents were delivered in schools and were planned to take part at a 
convenient time and within school hours where possible.  A requirement of the delivery will 
be that a member of teaching staff also attends. The intention was to support participating 
schools in building relations with parents.  
 
The flowchart below outlines the programme delivered by NLT.  
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Parents were recruited through direct approaches from school staff and informal events 
held at the school (e.g. coffee mornings). From consultation with schools, NLT noted that it 
was important to try and make use of existing opportunities that tie into a school focus, 
such as themed events and weeks for parents.  NLT sought to include children and parents.   
 
The four sessions at each school were designed to  address barriers that prevent parents 
from developing their own literacy skills. They were intended to increase confidence about 
supporting the development of the literacy skills of their child(ren). A selection of four of a 
possible eight sessions were carried out.   
 
 
  

6 schools per area

Parent Champions recruited and trained

Recruitment events to engage parents
(coffee mornings, workshops etc)

4 Sessions with parents 
(From following selection) 

1. Create your own magazine or newspaper front page
2. Designing Recipes and Menu's from cook books
3. Dawing up instrucitons for your own DIY project 

4. Setting up a reading group
5. Capturing family stories
6. Spreading the messages
7. Boardgames and Literacy

8. Superhero's and comic strips

Parents celebration with children
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2.3 Key project metrics  
 
Each provider specified key performance indicators (KPIs) to determine the extent to which 
they achieved against both process measures (e.g. recruitment of parents) and parent- and 
child-related outcomes (e.g. increased parental skills/confidence). These were used to form 
the basis of descriptive analyses of data provided to the evaluation team to report delivery 
against KPIs.   
 
 
   

National Literacy Trust 
 

• Recruitment of  36 Parent 
Champions in each area (6 per 
school) 

• Support  and engagement of up to 
180 families  (including parents 
and other family members) from 
across the community in each area 

• Improved Reading Enjoyment 
• Improved Reading Frequency 
• Improved reading variety 

Ravenscliffe Community Association 
 

• Recruitment of 30 Parent Champions 
• Support  and engagement of up to 350 

parents from across the community 
• Improved schools’ 

attendance/attainment 
• Increased parent skills/confidence 
• Increased time spent with children 
• Reduced stress level and improved 

familial relationships 
• Improvements in IT skills 
• Better Home Learning Environment 
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3.0 Findings of evaluation 
 
The findings of the evaluation are reported separately for the two providers. Comparative 
analysis between the providers is not possible because of the wide variation in the approach 
taken in the delivery of their programmes. However, for each provider, an assessment is 
made of data against the project KPIs, followed by an analysis of the data to determine 
changes in parental attitudes or skills, changes in child attainment and attendance data, and 
provider experiences of delivering the project.   
 
3.1 Ravenscliffe Community Association evaluation  
 
The data reported in this evaluation was compiled from a range of sources provided by 
Ravenscliffe Community Association. The content of the data sources is outlined in Table 1.   
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Table 1: Source of evaluation data from Ravenscliffe Community Association  

Evaluation 
focus  

Types of data Data source  Data provided to evaluation team    

Individual-level 
analysis 

o Determine attitudinal 
or skills and 
confidence changes in 
participating parents  

o Determine changes in 
attendance and 
attainment (reading 
and writing) data 
for participating 
children  

 

 Parent data 
gathered via 
proformas 
developed by 
the individual 
providers 

 Child data 
requested from 
schools by 
providers. 

 

Data exported from electronic 
system held by providers called 
‘Lamplight’. This included pre and 
post test data on parents who 
participated in activities by the 
provider. Data from multiple 
activities organised by the provider 
was available but data in the 
evaluation was limited to those 
relating to the programme.  
 
No data on child attainment or 
attendance was available for the 
analysis due to inability of schools 
to provide the data prior to or 
during the COVID-19 pandemic, or 
as a result of limited available data 
not being provided at the 
individual-level, preventing linkage 
to parent data.  

Acceptability of 
activities 
delivered by 
providers 

o Explore the 
acceptability and 
engagement of project 
activities for 
participating children 
and adults 

 

The acceptability 
and engagement of 
activities was 
generated through 
a proxy measure of 
completeness of 
home learning 
diaries.  

Home journals were maintained by 
parents involved in the 
programme. This provided a means 
of documenting engagement with 
planned activities to be completed 
by children and their parents 
between sessions. Data from 
diaries is outlined. Initially, 
independent interviews by the 
evaluation team had been planned 
with parents but were not possible 
to conduct due to the COVID-19 
pandemic. 

Experience of 
providers 
delivering the 
programme 

o Understand the 
experiences of 
providers in delivering 
the project 

 

Requested from 
and generated by 
providers.  

The experience of providers was 
outlined in a report submitted to 
the evaluation team, outlining the 
experience of delivering the 
project, including successes and 
barriers encountered.  
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3.1.1 Overview of KPI performance by Ravenscliffe Community Association  
 
A summary of key findings against the KPIs set for Ravenscliffe Community Association are 
outlined in the Table 2. 
 

Table 2: Assessment of KPIs for Ravenscliffe Community Association using the evaluation data   

Criterion Descriptive summary of data  

Recruitment of 30 Parent Champions In total, data was provided for 115 parents, with data 
on six parent champions included in the dataset   

Support  and engagement of up to 350 
parents from across the community 

Data was collected for 115 parents, with accompanying 
data for 58 children.  

Improved schools’ attendance/attainment Data was not available to report against this KPI due to 
difficulties obtaining data from participating schools  

Increased parent skills/confidence 

Improvements in skills and confidence were seen for a 
large proportion of participating parents. This was 
accompanied by parents who reported no change or 
reductions in skills and confidence. See section 3.1.2 for 
the analysis.  

Increased time spent with children  

There was some evidence to suggest increased time 
spent with children through the activities delivered 
through the programme and through records of home 
journals maintained by children and their parents. See 
section 3.1.3 for the analysis.  

Reduced stress level and improved familial 
relationships 

Improvements in stress and familial relationship were 
reported for a large proportion of participating parents. 
This was accompanied by parents who reported no 
change or reductions in stress management and 
familial relationships. See section 3.1.2 for the analysis. 

Improvements in IT skills 

Improvements in IT skills were reported for a large 
proportion of participating parents. This was 
accompanied by parents who reported no change or 
reductions in IT skills. See section 3.1.2 for the analysis. 

Better Home Learning Environment 

Improvements in home learning environments were 
reported for a large proportion of participating parents. 
This was accompanied by parents who reported no 
change or reductions in home learning environments. 
See section 3.1.2 for the analysis. 

 
 

3.1.2 Parent data outlining changes to skills and confidence  
 
In total, data was captured for 115 parents, although there was missing data across a 
number of fields (e.g. sex and ethnicity). The median age of parents engaged with the 
programme was 35 years, ranging from parents aged 20 to 63 years old. Most participants 
were women (65%), although sex was not recorded for over a quarter of all parents. White 
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British was the most common ethnic group represented (50%), although similarly high levels 
of data were missing for ethnicity.  
 

Table 3: Overview of parents engaged in Ravenscliffe Community Association 
programme  

Category  Number 
Age (median) 35 years (ranging from 

20 to 63 years old) 
Sex Female 75 

Male 9 
Missing 31 

Ethnicity Asian or Asian British 2 
Asian or Asian British 

Other 
1 

Black or Black British 
African 

2 

Black or Black British 
Caribbean 

1 

Chinese 2 
Mixed Other 1 

Mixed: White and Black 
Caribbean 

1 

Other 1 
White East European 7 

White 
English/Welsh/Scottish/N

orthern Irish/British 

57 

White Irish 1 
Missing 39 

 
 

Table 4: Data available on children engaged in sessions held by Ravenscliffe Community 
Association  

Category Number of 
participants 
with data  

Mean number 
of child(ren) for 
participating 
parents  

Minimum  Maximum  

Number of 
children  

58 2.16 1 6 

Number of 
sessions 
attended  

85 4.78 1 17 
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As outlined in Table 4, data was available for 58 children who attended a total of 85 
sessions, with wide variation in the number of sessions attended, with one child recorded as 
attending 17 sessions.  
 
Baseline data was provided for some parents who attended sessions. Evaluation forms were 
completed at different stages of involvement, although most were collected towards the 
initial involvement of parents. Descriptive analysis was undertaken to summarise parent 
responses and are displayed below with the question posed and responses from parents 
presented in a bar chart. Because of data collection occurring at different timepoints it is 
difficult to determine whether reported levels of parental involvement in homework and 
confidence to support their children with homework was related to the activities delivered 
during the project. What is notable, independent of the timing of data collection, is the 
moderate to high levels of stress reported by the majority of parents.  
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Figure 1: Overview of scores received from parents on completion of an evaluation survey 
of their willingness to engage in supporting their child to learn in the home environment 
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The main source of data provided by Ravenscliffe Community Association to determine the 
impact of activities on parents was data from the ‘Ladder of Change’ assessment tool 
recorded on an electronic platform called Lamplight. The ‘Ladder of Change’ is a is part of an 
outcomes-based strategic approach adopted by Ravenscliffe Community Association. It 
provides a potential framework for monitoring and evaluation of the activities carried out 
by Ravenscliffe Community Association. The ladder of change comprises five domains, each 
rated from 1 – 10 by the parent:  
 

 Capability: perceived ability to replicate activities from sessions and support their 
child’s learning at home  

 Skills and confidence: perceived ability to use their own skills to support learning in 
the home environment   

 Wellbeing and familial relationships: the ability to work together as a family (e.g. 
have conversations, have good relationships with different members of their 
immediate family)  

 Training: access and engagement with training to support replication of activities 
 Commitment to home learning: willingness to and completing time spent with their 

children completing homework tasks between sessions  
 
Parents were first assessed prior to involvement in activities and then the same assessment 
was repeated following completion of sessions with Ravenscliffe Community Association. 
This pre- and post-test approach enabled comparison of the extent of any change arising 
between parental scores during the period that activities led by Ravenscliffe Community 
Association were being accessed.  
 

Table 5: Overview of changes in scores across responding parents  

Category 

Reduction in 
scores 

(negative 
change) 

Tie in 
scores 

(no 
change) 

Increase 
in scores 
(positive 
change) 

Total 
number of 

scores 
available 

from 
parents 

Z-score Significance  

Capability * 18 10 46 74 -2.251 .024 
Skills and 
confidence  

22 9 47 78 -1.183 .237 

Wellbeing 
and familial 
relationships  

22 10 46 78 -1.699 .089 

Training * 20 14 44 78 -2.314 .021 
Commitment 
to home 
learning 

23 10 44 77 -1.817 .069 

* statistically significant difference found (i.e. p<0.05); Colour-coding: red = majority of change 
to scores was negative, yellow = majority of scores were unchanged (i.e. tied), green = majority 
of change to scores was positive; Statistical difference was calculated using the Wilcoxon Signed 
Ranks Test.  
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Table 5 outlines the overall changes seen from parents who completed the Ladder of 
Change evaluation before and after involvement with activities led by Ravenscliffe 
Community Association. Across all domains of the Ladder of Change, increases in scores 
occurred most commonly, although reductions in scores were seen consistently too.   
 
To determine whether the changes recorded by parents before and after involvement in 
sessions was statistically significant, a Wilcoxon Signed Ranks Test was conducted. Following 
analysis of scores, increases recorded for both capability (z = -2.25, p <.05) and training (z = -
2.31, p <.05) were significant. No other differences were statistically significant.  
 
A sub-analysis of data for parent champions (n = 6) was conducted to determine whether 
statistically significant differences existing across the domains of the Ladder of Change. No 
significant differences were found, although there was consistently positive change across 
all domains for 4 parents, with consistent negative change for 2 parents.  
 

3.1.3 Attainment and attendance data for children   
 
No data on child attainment or attendance was available for the analysis due to inability of 
schools to provide the data prior to or during the COVID-19 pandemic, or as a result of 
limited available data not being provided at the individual-level, preventing linkage to 
parent data. 
 

3.1.4 Acceptability and engagement in activities  
 
A proxy measure of completeness of home learning diaries was planned to be explored as a 
measure of acceptability and engagement of activities delivered by Ravenscliffe Community 
Association. Each family was provided with a journal at the start of their engagement with 
the project. This was to be used as a mechanism for capturing activity within sessions 
alongside for completing homework tasks. During sessions, Ravenscliffe Community 
Association staff took photographs of the parents and their children completing activities 
and these were given to parents to add to the journals. Parents were encouraged to take 
pictures when completing homework tasks with their children and these were printed and 
added to journals by Ravenscliffe Community Association staff.  
 
It was not possible to visit the Ravenscliffe Community Association site to quantify 
engagement with diaries to develop proxy measures of engagement with tasks by parents. 
However, multiple examples of the way in which parents engaged with the diaries was 
provided by the Ravenscliffe Community Association staff, with some examples presented 
below.  
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Figure 2: Examples of learning diaries completed by participating parents and their 

children 
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3.1.5 Case studies of the role of parent champions   
 
To provide insight into the varied engagement and benefits of interaction with the 
programme for parent champions, short case study examples were provided by staff at 
Ravenscliffe Community Association. These have been included, below, using pseudonyms 
for six parent champions engaged with the programme.   
 
Isabella  
Isabella carried out the training in the early days to become a parent champion. Initially 
when Isabella came to the centre, she came to access the centre to see what was going on, 
she came to England from Colombia 5 years ago. She lacked confidence due to broken 
English and isolation but was a motivated and capable individual. Isabella has worked 
closely with staff to deliver sessions, within the sessions she has provided arts & crafts 
activities. She also became involved in a group called See Through Diversity which was 
formally Changing Places; a group we have supported to become constituted. The group are 
actively involved in various meetings around diversity, hate crime and other similar 
activities. The group has also provided food for International Women’s Day. Isabella has 
utilised the pay as you feel café and mini market at the centre. Isabella is proactive on social 
media and shares activities with other people in the community. Currently she is supporting 
us to make stage props for the celebration event. Isabella has opened her own business 
where she supports community activities and children’s parties supplying entertainment. 
Isabella’s achievements and engagement in other projects is a direct result from her 
participating in the PPL where we enabled her to build a good social network, develop her 
spoken English and because of that her confidence raised. 
 
Charlotte  
Charlotte became involved in the early days of the centre. She initially came to the centre to 
become involved in some form of volunteering and when she heard about the PPL Project 
chose this as her volunteering pathway. Charlotte does not have children but is in the 
process of adopting a child. Whilst she appeared confident, she was able to communicate 
easier with the children than the adults in the sessions. She did suffer from mental health 
issues which over time became less obvious as her confidence grew the longer she was 
engaged with the project. Charlotte was very proactive within the sessions often taking the 
lead especially when it was some form of science experiment as this is what she had a 
degree in. The benefit of her leading this session was that she was able to share in-depth 
information about the formula and the outcome. Charlotte gained employment towards the 
end of the project. 
 
William  
William became a parent champion 8 months into the project. He was a confident individual 
who was looking to change his career direction and work in the community supporting 
individuals. William was proactive and supportive of parents in the sessions at Parklands 
School once a fortnight and took the opportunity to demonstrate the activities to encourage 
other parents. I feel it was due to his engagement that we had several men attend the 
sessions within the school. William had doubted his abilities and we feel this has been a 
good journey for him in enabling him to get a taste of the type of career he wishes to follow. 
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Emma 
Emma joined the sessions in the latter part of the project and expressed an interest in 
becoming a parent champion. Emma fast became proactive as an advocate for the project 
and other services provided at the centre. She is a lone parent with 3 children, she suffers 
with her mental health issues and she stated that her involvement with the project and the 
team has helped her by giving her the opportunity to engage in adult conversation and 
develop a wider social network. Her son also suffers from anxiety and been engaged with 
the programme which has also assisted him and we have been able to offer him additional 
support around his issues. 
 
Aisha 
Aisha came along to the centre to access the summer activity. She was a quiet individual 
who struggled to engage with others and lacked confidence. After attending daily, she soon 
started to engage more with the staff and by the end of the six weeks had developed social 
networks with the other parents. With a little bit of coaching we were able to encourage her 
to come on the parent champion training and become involved with the family sessions 
held at the Gateway. Aisha soon became involved in organising and delivering sessions and 
was a proactive member in the development of the celebration that was due to take place 
at the end of the project. She led and delivered a session with her school alongside another 
volunteer when we required cover. 
 
Benjamin 
Benjamin came along to the centre to become involved in the programme and trained as a 
parent champion. He suffers with ADHD and finds it hard to hold down a job due to him 
having sudden outbursts. We welcomed him onto the training as we thought it would help 
develop his confidence and self-esteem. Within a few weeks of him carrying out the training 
he volunteered within the café at the Gateway and ended up securing himself a paid role.  
 

3.1.6 The experience of Ravenscliffe Community Association in participating 
in the project 
 
The following section was provided by Ravenscliffe Community Association to provide 
insight into both the positive aspects of delivering the project, alongside barriers and 
challenges experienced.  
 
----------------- 
 
The benefits of delivering this project were many and include the following key points: 
 

 We were able to impact on the children’s ability to learn, their oracy, numeracy and 
attendance at school, this is evidenced in the comments we received from Parklands 
Primary School, who fully embraced the project 

 
 We saw a rise in the parent’s confidence, capability, wellbeing, training, and 

commitment which we monitored using the outcomes star, in turn this resulted in 
them becoming involved in their children’s education and spending quality time 
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together both at home and in the schools, this is also evidenced in feedback received 
from parents. 

 
 Parent champions developed new skills and experienced increased confidence, one 

going into employment and others into other volunteering as a direct result of our 
engagement. 

 
 We were able to reduce conflict and long-standing feuds amongst families by going 

into the playground and providing drop in sessions, in addition to the bonding that 
resulted from the sessions.  Some parents were no longer as isolated and we were 
able to widen their social group. 

 
 We were able to remove invisible barriers between communities in the areas we 

worked for families. 
 

 Parents reported improved relationships with their children due to us providing 
guidance on how to engage with them (e.g. completing creative activities with 
them). 

 
 Schools reported that they had been able to improve engagement with parents who 

they had failed to reach in the past. 
 

 We recognised that the schools who made the most of us, social media to engage 
with parents, and had a Parental Involvement worker working with us gained the 
most from our involvement. 

 
 The journals that were issued to families to record their experience of this project, 

adding photos and comments in respect of the time spent together and completing 
the activities, become very important and treasured by the families.  Many parents 
said they wanted to keep them for their child to give to them in later years. 

 
 Families from all the schools have accessed community provision including the 

courses, wrap around services, pay as you feel café and shop, stall in the hall, advice 
provision and out of school activity. The families have also begun using the 
adventure playground, parks, museums, and other provision we have accessed with 
them or introduced them too. 

 
In delivering this project we encountered a number of challenges as follows: 
 

 Not all data was captured in our database in the early stages of the project, this was 
not realised until the member of staff responsible for data input and collection left 
the project. We were able to back track on some of the data, but captured data does 
not evidence the 30 parent champions we recruited. 

 
 As the actual direct delivery of the project was twelve months, staff recruitment and 

retention were difficult. All three members of staff appointed left to take up 
permanent positions elsewhere halfway into the project.  Fortunately, we were able 
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to free up existing staff to continue delivery without having to suspend sessions 
whilst we re-recruited.  The downside of this was that these members of staff had to 
build new relationships with parent champions and parents. 

 
 There was a lack of consistency amongst parent champions due to family crises and 

conflicting demands on them.   
 

 Parent champions lacked confidence and reported that the training was too formal. 
As a result of this we were able to adjust the delivery to make it less formal and 
more welcoming.  We also carried out de-stress training to parent champions who 
then cascaded this to parents. As many parents brought personal issues to the 
sessions and we became aware of historical conflicts that they had with other 
parents, stopping them attending, we introduced informal drop-in sessions for 
positive dialogue with families.  

 
 It was identified that the scheduling of the training sessions was important to ensure 

attendance, as the commitment of parents increased, they arranged family rotas for 
childcare amongst other relatives and grandparents. 

 
 Of the three schools we engaged with only two has Parental Involvement workers, 

the third relied on the Learning Mentor to do this.  Unfortunately, they didn’t have 
the capacity to engage and due to this and changes in teaching staff and school head 
they became disengaged.  They also had conflicting priorities as they were preparing 
for an OFSTED review. 

 
 The schools changed the cohorts of children we had agreed to work with to the 

more difficult year 4 and 5 as they struggled with attainment and attendance of 
these pupils, so this was more challenging for us. 

 
 Ensuring that the schools who we were to engage with had the correct environment 

to house the project in and that the space was welcoming and friendly, this was 
highlighted throughout based on the level of engagement within the schools. 

 
 Engagement with parents was slow to begin with, but we kept revisiting this and 

increased publicity across the area to increase the numbers.  One of the barriers was 
childcare for pre-school aged children so we arrange nursery places for the sessions. 

 
 
Delivery of the project has resulted in us strengthening our relationships with both the 
schools and our delivery partners, getting a much better understanding of each other ways 
of working and priorities 
 
----------------- 
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3.1.7 Summary of evaluation data provided by Ravenscliffe Community 
Association  
 

 The targets set by Ravenscliffe Community Association for recruitment of parent 
champions and support/engagement of parents were not met when assessing data 
provided for the evaluation. This may reflect the extent of data collection rather 
than not achieving these numbers, but this evaluation report has only used data that 
was provided. The project was an 18-month project and throughout the initial 12 
months there were issues with staff retention which was reported to have a 
detrimental impact on data collection. There may be gaps in data collected and 
reported which could include data on parent champions and parental engagement 
undertaken during the project period.  

 Difficulties were experienced in obtaining attendance and attainment data from 
schools. This prevented an analysis of changes in children’s attendance and 
attainment being evaluated.   

 Data collected on parental attitudes pre- and post-involvement in the programme 
provided a good quality and rich source of data for analysis. Across the parental 
attitudinal measures, the majority of changes in pre- and post-test scores saw 
positive increases in scores, suggesting a positive impact on the attitudes of 
participating parents.  

 While improvements in parent attitudes were identified, it was not possible to 
undertake independent qualitative interviews to determine which factors and 
components of the activities led by Ravenscliffe Community Association may have 
led to improvements in attitudinal scores.  

 Home diaries were maintained by parents and may have provided a useful proxy 
measure of engagement with the programme led by Ravenscliffe Community 
Association, but due to restrictions linked to the COVID-19 pandemic it was not 
possible to visit the Ravenscliffe Community Association to explore the feasibility of 
quantifying use and completion of diaries.  
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3.2 NLT evaluation  
 
The data reported in this evaluation was compiled from a range of sources provided by NLT. 
The content of the data sources is outlined in Table 6.   
 

Table 6: Source of evaluation data from Ravenscliffe Community Association  

Evaluation focus  Types of data Data source  Data provided to evaluation team    
Individual-level 
analysis 

o Determine attitudinal or 
skills and confidence 
changes in participating 
parents  

o Determine changes in 
attendance and 
attainment (reading and 
writing) data 
for participating 
children  

 

 Parent data 
gathered via 
proformas 
developed 
by the 
individual 
providers 

 Child data 
requested 
from 
schools by 
providers. 

 

Pre and post attitudinal survey 
data were provided in an Excel file 
by NLT, including all items from pre 
and post with linkage between 
individuals who had completed 
responses.  
Limited attainment data was 
provided in the same Excel file, 
showing linkages between parent 
and child data.  

Acceptability of 
activities 
delivered by 
providers 

o Explore the 
acceptability and 
engagement of project 
activities for 
participating children 
and adults 

 

Acceptability of 
sessions was 
measured 
through 
observation 
templates 
completed by 
NLT staff 
alongside 
interviews 
conducted by 
NLT on 
completion of 
the programme.  

Observation templates could not 
be used to assess the acceptability 
of activities as content largely 
comprised inference from 
observed behaviours without input 
from parents or children.  
A report outlining findings from 
qualitative interviews was not 
deemed suitable to include in the 
evaluation. The findings reported 
were heavily biased in terms of 
positive reporting by the provider. 
Independent interviews by the 
evaluation team had been planned 
but were not possible to conduct 
due to the COVID-19 pandemic.  

Experience of 
providers 
delivering the 
programme 

o Understand the 
experiences of 
providers in delivering 
the project 

 

Requested from 
and generated 
by providers.  

The experience of providers was 
outlined in a report submitted to 
the evaluation team, outlining the 
experience of delivering the 
project, including successes and 
barriers encountered.  
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3.2.1 Assessment of KPIs for NLT using the evaluation data   
 
Table 7: Assessment of KPIs for NLT using the evaluation data   

Criterion Descriptive summary of data  

Recruitment of  72 Parent Champions in each 
area (6 per school) 

Detailed data was available on 20 parent 
champions whose children were involved in 
the programme. This group of parent 
champions were recorded to have attended, 
on average, 8 activities delivered by NLT.  
 
Evaluation forms were also provided for all 
parent champion training sessions, covering 
both the 20 parents  whose children were 
involved in the programme and additional 
parent champions whose children were not 
involved in the programme. In total, 
evaluation forms were provided for 57 
parent champions who were recruited and 
completed parent champion induction 
training delivered by NLT.  

Support  and engagement of up to 180 families  
(including parents and other family members) 
from across the community in each area 

In total, data was provided for 153 parents 
with limited school data provided for 
children. 

Improved Reading Enjoyment 

Reading enjoyment remained unchanged 
following involvement of parents in the 
programme. Similarly, no difference was 
found in reading enjoyment of children as 
reported by their parents.  

Improved Reading Frequency 

Parental frequency of reading over the past 
week, saw a largely positive increase, which 
was statistically significant. When parents 
reported the frequency that their children 
had been reading in the week prior, the 
majority of scores remained unchanged. 
 

Improved reading variety 

The number of varied types of materials 
accessed (e.g. books or short stories, comics 
or graphic novels, magazines, poems, song 
lyrics, non-fiction book) for reading by 
parents saw a majority of change associated 
with a decrease in variety. For variety of 
reading materials of children, the majority of 
responses reflected a positive change (i.e. 
increase in number of materials accessed), 
which was a statistically significant 
difference. 
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3.2.2. Overview of activities carried out by NLT 
 
Multiple activities were carried out by NLT across the schools and areas targeted for the 
programme. Table 8 outlines an overview of the activities carried out by NLT and the dates 
on which activities occurred, alongside which session plan was used and presence of NLT 
staff. Whilst initial plans were to deliver 4 sessions in each of the participating six schools, 
there is variation in the number of sessions carried out with one session held in both St 
Christopher's Church and TFD community centre, three held for Carwood Primary, Holycroft 
and Merlin Top Primary, six for St Mary's and St Peter's, and seven for Knowleswood 
Primary.  
 
Table 8: List of activities undertaken by NLT in the delivery of their programme  

Date of the 
session School/Location Area Session Plan 

Number of NLT staff 
present 

16/09/2019 Knowleswood Primary Tong and Bowling Spreading the word 1-Project Officer 

17/09/2019 St Mary's and St Peter's Tong and Bowling Spreading the word 1-Project Officer 

23/09/2019 Knowleswood Primary Tong and Bowling Board Games 1-Project Officer 

23/09/2019 Merlin Top Primary Keighley Board Games 1-Project Officer 

24/09/2019 St Mary's and St Peter's Tong and Bowling Board Games 1-Project Officer 

30/09/2019 Knowleswood Primary Tong and Bowling Family stories 1-Project Officer 

01/10/2019 St Mary's and St Peter's Tong and Bowling Creative 3D model 
making 

1-Project Officer 

01/10/2019 Holycroft Keighley Spreading the word 1-Project Officer 

04/10/2019 Knowleswood Primary Tong and Bowling Creative 3D model 
making 

1-Project Officer 

07/10/2019 Knowleswood Primary Tong and Bowling Family stories 1-Project Officer 

07/10/2019 Merlin Top Primary Keighley Recipes and menus 1-Project Officer 

08/10/2019 St Mary's and St Peter's Tong and Bowling Recipes and menus 1-Project Officer 

08/10/2019 Holycroft Keighley Family stories 1-Project Officer 

14/10/2019 Merlin Top Primary Keighley 
Newspaper front 

headlines 
1-Project Officer 

15/10/2019 St Mary's and St Peter's Tong and Bowling Family stories 1-Project Officer 

15/10/2019 Holycroft Keighley Family stories 1-Project Officer 

18/10/2019 Carrwood Primary Tong and Bowling Board Games 1-Project Officer 

21/10/2019 Knowleswood Primary Tong and Bowling Spreading the word 1-Project Officer 

22/10/2019 St Mary's and St Peter's Tong and Bowling Spreading the word 1-Project Officer 

23/10/2019 TFD community centre Tong and Bowling Recipes and menus 1-Project Officer 

25/10/2019 Carrwood Primary Tong and Bowling Board Games 1-Project Officer 

28/10/2019 St Christopher's church Tong and Bowling Spreading the word 1-Project Officer 

08/11/2019 Carrwood Primary Tong and Bowling Comics and superheroes 1-Project Officer 

11/11/2019 Knowleswood Primary Tong and Bowling Newspaper front 
headlines 

1-Project Officer 
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3.2.3 Parental data gathered by NLT sessions  
 
Evaluation data was provided for all parent champion training sessions, covering both the 
20 parents  whose children were involved in the programme and additional parent 
champions whose children were not involved in the programme. In total, evaluation forms 
were provided for 57 parent champions who were recruited and completed parent 
champion induction training. The evaluation forms gathered data on how future sessions 
might be improved by NLT but did not include information that could inform the evaluation.  
 
For activities delivered across the wider programme by NLT, surveys of parents were 
conducted, covering a range of domains prior to and following involvement in their 
programme. Parental data cover parent champions and the wider cohort of parents 
engaged with the programme. Table 9, below, outlines each question posed to parents 
alongside the types  of change that occurred in their responses following involvement in the 
programme. The table outlines changes in responses to items capturing parental attitudes 
alongside those relating to enjoyment, frequency and variety of reading undertaken by 
parents and parental reports of changes in these aspects of reading in their children. 
Changes in scores were categorised as a negative change (e.g. move from agreement to 
unsure or disagreement with the statement, “I am happy to be involved in school 
activities”), positive change (e.g. increase in number reported in response to the question, 
“Thinking back to the past week, how often did you read in your free time?”), or tied (i.e. 
the same score was provided by parents before and after involvement in the programme.  
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Table 9: Overview and changes between ratings provided by NLT prior to and following involvement in their programme  

 Question Change between pre and 
post 

Value Z-score Significance Rating scale 

At
tit

ud
in

al
 it

em
s 

fo
r p

ar
en

ts
 

 

1. I am happy to be involved in school 
activities. 

Negative 6 -1.2725 
 
 
 

0.203 
 
 
 

1 = Strongly Disagree  
2 = Disagree  
3 = Neither agree nor 
disagree 
4 = Agree 
5 = Strongly Agree 

Tied 25 
Positive 14 
Total number of responses 45 

2. It is the school's job to support 
children that are learning to read. 

Negative 19 -0.1428 
 
 
 

0.886 
 
 
 

Tied 10 
Positive 16 
Total number of responses 45 

3. It is easy for me to help my child learn 
how to read 

Negative 10 -0.9349 
 
 
 

0.350 
 
 
 

Tied 20 
Positive 14 
Total number of responses 44 

4. I feel confident helping my child with 
their homework * 

Negative 7 -2.1970 
 
 
 

0.028 
 
 
 

Tied 19 
Positive 18 
Total number of responses 44 

5. I know how to motivate my child to 
read more * 

Negative 3 -3.0378 
 
 
 

0.002 
 
 
 

Tied 26 
Positive 16 
Total number of responses 45 

6. I find it easy to talk to school staff Negative 9 -0.2294 
 
 
 

0.819 
 
 
 

Tied 26 
Positive 10 
Total number of responses 45 

7. Sharing stories or books is a fun family 
activity 

Negative 7 -1.4096 
 

0.159 
 Tied 23 
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Positive 12  
 

 
 Total number of responses 42 

En
jo

ym
en

t, 
fr

eq
ue

nc
y 

an
d 

va
rie

ty
 o

f r
ea

di
ng

 b
y 

pa
re

nt
s 

an
d 

th
ei

r c
hi

ld
re

n 
 

8. I enjoy reading in my free time Negative 7 -0.4867 
 
 
 

0.626 
 
 
 

Tied 23 
Positive 13 
Total number of responses 43 

9. Thinking back to the past month, did 
you read any of these? 

Negative 22 

-0.2028 
 
 
 

0.839 
 
 
 

Select yes or no for 
news articles, fiction 
books or short stories, 
comics or graphic 
novels, magazines, 
poems, song lyrics, 
non-fiction book 

Tied 6 
Positive 17 
Total number of responses 45 

10. Thinking back to the past week, how 
often did you read in your free time? * 
 

Negative 5 

-3.9704 
 
 
 

0.000 
 
 
 

1 = Never in the past 
week  
2 = On 1-2 days in the 
past week 
3 = On 3-4 days in the 
past week  
4 = On 5-6 days in the 
past week  
5 = Every day in the 
past week 
6 = More than once a 
day 

Tied 14 
Positive 26 
Total number of responses 45 

11. How much does your child enjoy 
reading? 

Negative 8 
-0.2937 

 
 
 

0.769 
 
 
 

1 = Not at all  
2 = A bit  
3 = Quite a lot  
4 = Very much  
 

Tied 27 
Positive 9 
Total number of responses 44 
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12. How often does your child read in 
their free time? 

Negative 9 

-1.4872 
 
 
 

0.137 
 
 
 

1 = Never 
2 = Hardly ever 
3 = A few times a 
month 
4 = A few times a 
week 
5 = About once a 
month  
6 = About once a week 
7 = Every day 
 

Tied 20 
Positive 15 
Total number of responses 44 

13. Does your child read any of these in 
their free time, at least once a month? 

Negative 19 

-0.7197 0.472 

Select yes or no for 
news articles, fiction 
books or short stories, 
comics or graphic 
novels, magazines, 
poems, song lyrics, 
non-fiction book 

Tied 1 
Positive 25 
Total number of responses 45 

* statistically significant difference found (i.e. p<0.05); Colour-coding: red = majority of change to scores was negative, yellow = majority of 
scores were unchanged (i.e. tied), green = majority of change to scores was positive; Statistical difference was calculated using the Wilcoxon 
Signed Ranks Test.  
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3.2.4 Attitudinal data   
 
The items from Table 9 relating specifically to parental attitudes are questions 1 to 7. Across 
all questions, except question 2, there majority of responses remained unchanged for 
parents. This suggests that the majority of responses were unchanged by parents when 
asked about their happiness to be involved with school activities, ease with which they feel 
they can help their child learn to read, confidence in helping their child with homework, 
knowledge of how to motivate their child, ease with which they can talk to school staff, and 
belief that sharing stories or book is a fun family activity.  
 
The only attitudinal change was seen for question 2, with a positive increase in responses 
provided by parents when outlining that supporting children’s learning is only the 
responsibility of the school. This finding, however, was not statistically significant and the 
phrasing of the item lacked face validity (it is not an adequately precise question and draws 
doubt over whether it is measuring the concept it purports to measure, in this case the 
belief that it is solely the responsibility of a school to support a child to learn to read). 
 
 

3.2.5 Reading Enjoyment 
 
The items from Table 9 relating specifically to reading enjoyment include questions 8 
(parental reading enjoyment) and 11 (child’s reading enjoyment).  
 
For parental enjoyment of reading in their free time, the majority of scores (n=23) remained 
unchanged following involvement in the programme, alongside reports of negative (n=7) 
and positive (n=13) change. There were no statistically significant differences in changes to 
scores for parental enjoyment.  
 
In terms of children’s enjoyment of reading, as reported by their parents, change was 
similar to parents’ own ratings, with most scores (n=27) remaining unchanged, with some 
negative (n=8) and positive (n=9) change. There were no statistically significant differences 
in changes to scores for children’s reported enjoyment of reading. 
 

3.2.6 Improved Reading Frequency 
 
The items from Table 9 relating to reading frequency are questions 10 (parental frequency 
of reading over the past week) and 12 (parent report of frequency of child reading in their 
free time).    
 
For parental frequency of reading over the past week, the majority of reported scores 
indicated a positive change (i.e. increase in reported reading frequency over the previous 
week) (n=26), alongside some negative change (n=5) and some reading frequencies 
remaining unchanged (n=14). This change was found to be statistically significant.  
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When parents reported the frequency that their children had been reading in the week 
prior, the majority of scores remaining  the same (n=27), with some positive (n=9) and 
negative (n=8) change. No significant differences were found.   
 

3.2.7 Improved reading variety 
 
The items from Table 9 relating to reading variety are question 9 (parental variety of 
materials read, in response to the question, “Thinking back to the past month, did you read 
any of these?”) and question 13 (child variety of material read, in response to the question, 
“Does your child read any of these in their free time, at least once a month?”).  
 
The number of varied types of materials accessed (e.g. books or short stories, comics or 
graphic novels, magazines, poems, song lyrics, non-fiction book) for reading by parents 
largely represented a decrease (n=22) for parents, with responses also remaining 
unchanged (n=6) alongside those that increased positively (n=17). For variety of reading 
materials of children, the majority of responses reflected a positive change (n=25), 
alongside negative change (n=19) and some responses remained unchanged (n=1). This 
latter change, for variation in materials accessed by children, was found to be statistically 
significant. 
 

3.2.8 Attendance and attainment data  
 
There were difficulties in obtaining attendance and attainment (reading and writing) data 
for children to determine whether their involvement and their parents in the programme 
led to any change to their attendance and attainment. This analysis, exploring the specific 
impact on a child’s learning through parental engagement was initially intended to be the 
key focus on the evaluation. Due to issues in obtaining data from schools, it was not possible 
to undertake the planned individual-level analysis of impact on children involved in the 
programme.  
 
Data was available for only 12% (19 children of 153) of the overall sample, therefore data 
should be interpreted with caution and note that this does not represent the overall impact 
of the programme.  For data available on reading attainment, an increase was identified for 
7 students, no change in 10 and a decrease in 2. For writing, there were no reductions, 6 
increases and 13 with no change. For reading and writing the majority of responses 
remained unchanged.  
 
As emphasised, these findings should not be taken as a reflection of the wider programme. 
These details have been included to demonstrate that it is feasible to align data on parental 
engagement activities with child attainment and this approach should be developed and 
explored in future evaluations to better understand this relationship.  
 
 

3.2.9 Acceptability of tasks and engagement  
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Observation reports were provided by NLT for analysis to determine acceptability and 
engagement with tasks. However, the content of reports was largely focused on the 
processes of activities and attributed meaning to observed behaviours during activities, 
rather than outlining acceptability and engagement with activities. It was not possible to use 
observation reports to determine acceptability and engagement of parents with the 
programme.  
 

3.2.10 The experience of NLT in participating in the project 
 
The following section was provided by NLT to provide insight into both the positive aspects 
of delivering the project, alongside barriers and challenges experienced.  
 
----------------- 
 
Overall, the experience of the NLT in delivering the project was a positive one. We were 
able to reach a large number of parents, forge strong relationships with the majority of 
schools, and make a difference to both parent and children’s attitudes to learning and 
engagement. Areas that were particularly positive in our experience included: 
 

 Creating strong partnerships with schools, using their spaces and working within 
their timetables. This allowed us to ensure that the approach was embedded within 
schools. 
 

 Identifying and overcoming barriers to parental engagement. We used a variety of 
approaches to achieve this, from flexible scheduling to ensuring sessions were 
welcoming and informal. 
 

 Marrying our organisational expertise to what we discovered from consultation to 
ensure that we had a suite of core activities that were both engaging and tightly 
focused on achieving the core aims of the project. 
 

 Working closely with Parent Champions to respond to specific challenges in a way 
that ensured that the work was peer-driven and led. 

 
Although our experience was positive overall, there were a number of elements of project 
delivery that proved to be more challenging for us: 
 

 We began consultation from the outset of the project, beginning with the Keighley 
launch event held with the Bradford Opportunity Area. This consultation considered 
barriers to parental engagement more broadly, and issues surrounding attainment 
throughout primary school. Unfortunately, the aims of the project were then 
narrowed, leaving us little time to re-consult before delivery began.  
 

 Recruiting schools was challenging, and we eventually had to look outside the 
original six target schools. The reasons for this lie partly in school capacity, and partly 
in the resistance of some senior leadership to the aims of the project.  
 



32 
 

 Ensuring parents sustained their engagement with the project was an ongoing issue. 
This was partly due to the limited in-school capacity described above, and partly due 
to the range of barriers to engagement faced by the parents.  

 
----------------- 
 
Pictures taken across a range of activities delivered by NLT were provided and have been 
included, below.  

 
Figure 3: Pictures taken at a family stories activity session 
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Figure 4: Pictures taken at ‘Authors, Poets and Ambassador’ visits 
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Figure 5: Examples from parent/child events and activities including board games, 

newspapers and Father’s Day breakfast and reading 
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3.2.11 Summary of evaluation data provided by NLT 
 

 Across the targets set for NLT in their programme of activities there was variation in 
the extent to which these were met. From the data provided for the evaluation, 
lower than intended numbers of parent champions were recruited, alongside lower 
than anticipated support provided to supporting and engaging families. 
 

 In terms of specific targets around reading and writing, there was no change found 
for reading enjoyment. For reading frequency, a largely positive increase was found 
for parents, but not for children (as inferred from parental proxy scores on behalf of 
their children). For reading variety there was a reduction seen in parents, which was 
accompanied by a reported increase in reading variety by children (as again, 
reported through proxy scores from parents of the children).  
 

 The lack of data from schools limited the evaluation in attempts to determine 
possible impact of the programme on children’s attainment and attendance at 
school. A small amount of children’s school data was provided and linked with 
parental data, but it was not possible to draw firm conclusions from their evaluation. 
This did however demonstrate that this approach is feasible in future evaluations 
where data from schools is more readily available.  
 

 Similar to Ravenscliffe Community Association, it was not possible to undertake 
independent qualitative interviews to determine which factors and components of 
the activities led by NLT may have led to the increases and decreases in scores 
reported by parents.  

 
 
  



36 
 

4.0 Summary of evaluation findings 
 

 This evaluation was able to provide a high-level picture of whether activities 
delivered by both providers affected parent and child ratings prior to and following 
involvement in programme activities. Due to the inability of the evaluation team to 
undertake independent qualitative interviews of those delivering and participating in 
programmes, it was not possible to determine which aspects of the activities may 
had led to any changes reported in this report. Gaining in-depth insights using 
qualitative approaches should be prioritised in future parental engagement work to 
increase the evidence base around which aspects of activities lead to change. This 
may also provide a route to measuring the wider impact of activities delivered by 
providers which may not be possible to measure solely with data aligned to key 
performance indicators.  
 

 The inclusion of sociodemographic data (as provided by Ravenscliffe Community 
Association) would be useful to consider gathering and reporting across future 
projects. This will enable standardised monitoring of the characteristics of those 
being reached and accessing activities delivered by providers.   
 

 The difficulties faced in obtaining data from schools was experienced by both 
providers. Understanding the relationship between parental engagement activities 
and impact on children’s school attendance and attainment is feasible to explore in 
future projects. This project demonstrated that it is feasible to capture, link and 
analyse data in this way, as confirmed using the small proportion of NLT data that 
was eligible for analysis in this way.   
 

 The COVID-19 pandemic had an impact on the quality and quantity of data available 
from providers, but issues in provision of data were being experienced before the 
pandemic. These could be overcome in subsequent projects through: 

o Early involvement of the evaluation team to guide development of the 
evaluation plan, data collection templates, and early piloting and refinement 
of templates to assess their feasibility  

o Development of clear contractual expectations of timeframes and specific 
data submission requirements for providers  
 

 In this project, providers decided their own key performance indicators (KPIs) and 
were responsible for measuring the impact of the activities. Across providers there 
were weaknesses identified in the quality and rigour of measures used to evaluate 
activities, potentially skewing or biasing responses from participants in activities that 
they delivered. Generation of KPIs by providers may be explored in future projects, 
but to ensure rigour in the analysis and evaluation of activities, consultation of the 
evaluation team in the development of tools for assessing activities in future 
initiatives is recommended.    

 
 There were multiple ways in which Ravenscliffe Community Association adapted 

their activities to the expressed needs and preferences of parents and parent 
champions during the project. Such an approach, which is less aligned with a rigid 
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protocol for delivery, means that more dynamic approaches to evaluation may be 
required in similar future initiatives. There is a trade-off between enabling flexibility 
in delivery whilst ensuring adequate monitoring and evaluation of project progress 
and impact. The evaluation team should be consulted regarding any planned 
changes or adaptation to project delivery by providers. This will enable appraisal of 
whether planned changes can be accommodated by any evaluation framework or 
whether adaptation to an evaluation plan is required.  


